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EDUCATIONAL EFFECTIVENESS REVIEW TEAM REPORT
CHAMINADE UNIVERSITY OF HONOLULU, MARCH 17-19, 2010

SECTION I. OVERVIEW AND CONTEXT

A. The Institation and Visit

Chaminade University of Honolulu (CUH), founded in 1955, is one of three
universities, worldwide, sponsored by the Society of Mary. The sole Cathelic university
in the State of Hawai'1, Chaminade honors its mussion to offer its students an education in
a collaborative learning environment that prepares them for life, service and successful
careers. Guided by its Catholic, Marnanist and liberal arts educational traditions, CUI
encourages the development of moral character, personal competencies and commitment
to build a just and peaceful sociely. CUH offers both the civic and church communities of
the Pacific region its academic and intellectual resources in the pursuit of common aims.
CUH successtully and effectively integrates intellectual skills with social responsibility
and cultural inclusiveness, which is consistent with the Marianist approach to education
as an inteltectual pursuit and means to impart a religious vision and transform society.

A comprehensive university, CUH offers 22 undergraduate major programs; 7
graduate programs; 6 two-year associate programs; and an array of evening and on-line
programs for the associate of arts, associate in science, bachelor of arts, and bachelor of
science degrees at six locations in various parts of the Island of Oahu. A new 4-year
program leading to a degree in nursing and designed in the Mariamst tradition of success
n life, service and career, will admit its {irst cohort of 72 students in £all 2010.

Between 2003 and 2008, Chaminade experienced a 9% drop in student enrollment
from 2,882 (2003-04) to 2,575 (fall 2008). The current increased enrollment of 2,600 is

positive despite and, partially, as a result of the severe nationwide and global economic



downturn, mcluding Hawai'i and other Pacific Islands, from which Chaminade draws
many of 1ts students.

After a froubled accreditation history of Warnings and deferred veaffirmations
from 1978 to 2002, CUH turned the corner in 2002 when the Commission reaffirmed its
accreditation and, further, approved the Capacity and Preparatory Review (CPR) m fall
2008 and the Educational Effectiveness Review (FER) 1n spring 2010. In February 2009,
following receipt of the report of the 2008 CPR visit, the Commission acled to continue
Chaminade’s accreditation, noting significant progress on many fronts . . . unprecedented
success in financial managemen! and fundraising . . . new or renovaied fucilities,
including a splendid new library . . . the spirit of "ohana”™ or familv, along with
enthusiasm for the mission and values of the University . . . palpable across all sectors of
the campus community . . . Most notably, it has responded with grace and resilience to
the illness and death of President Sue Wesselkamper.

The EER Visit. In accordance with the purpose and expectations of the EER, the
visiting team focused on student success, program review and sustainability, The team
studied the program review processes of psychology, which was analyzed in-depth, and
education and biology programs which were reviewed n general; and, as requested by
WASC, the team examined the current global economic recession’s impact on the
mstitution. As described in this report, the team found evidence in all areas of focus that
CUIT has 1aken seriously and established a core commuiiment to educational effectiveness,

The team observed two off-campus sites that were not scheduled during the fall
2008 CPR visit, which—at the time—coincided with the inter-session break of distance

cducation and off-campus programs that made it impractical to visit the sites or monitor



an ongoing course. A review of the CUH distance education program and reports of the
oft-campus site visits are attached as appendices to this report.

The team took advantage of the untque opportunity to study the planning of the
forthcoming 4-year degree nursing program, which will open n fall 2010, and relate that
process to the WASC standards and EER themes.

The EER Schedule and Campus Participation. In light of the focus of the EER, as

distinct from the focus of the CPR, the team departed from WASC’s sample visit
schedule, which is identical for both CPR and EER visits. The team, instead, designed a
schedule tailored and more befitting to the intent of the EER. As a result, through the
modified schedule of meetings, interviews and observalions, the team had the benefit of
breadth of mtormation from the fall 2008 CPR visit and in-depth insights gained from the
re-designed schedule of the current EER wvisit,

All meetings and nterviews of the EER visit were meaningful and productive.
The 30 faculty and staff, who attended the open meeting with the team, were forthright in
relating their experiences and observations of teaching, program review and asscssment
of learning. The 7 undergraduate and graduate stucents, who voluntarily attended an open
meeling with the team, were unanimous in expressions of appreciation and value of their
respective educational experiences and academic and co-curticular programs at CUH.

The program review meetings with the psychology, education and biology deans
and faculties enhanced the team’s understanding of the three programs’ respective
processes, results, and stages of review. The presentations and discussions of all three
programs demonstrated their appropriate use of review findings to improve curriculum

and increase student learning. The team was privileged to observe positive, spontaneous



interactions of the deans and their respective faculties of all three programs in both
informal and formal professional discourse. The spirit of collegiality among taculty and
staft of the three programs reinforced the Chaminade spirit of “ohana, or family.

B. The Institution’s Educational Effectiveness Review Report

CUH’s EER report was a collaborative effort of the entire campus community.
More than 30 faculty and staff participated in the actual writing of the report, and far
larger numbers of faculty, staff, students and community members reviewed and
commented on its various parts. In the EER meetings and interviews, it became evident to
the team that faculty, staff and students were well-versed in the text, terminology and
concepts of the report, Indicating their knowledge and participation in its development.

Chaminade’s EER report 1s well-organized and clearly written. It presents an
accurate and candid portrayal of CUH. Each recommendation of the fall 2008 CPR
visiting team report was thoughtfully addressed, thoroughly discussed, and appropriately
updated. The four themes presented in Chaminade’s 2006 Institutional Proposal were
discussed in light of the WASC standards and referenced consistently throughout the
Universily’s EER report: 1) assess learning outcomes to cnsure quality; 2) extend access,
cspecially to native Hawaiians and other Pacific Islanders; 3) align resources to sustain a
collaborative learning environment; and engage students, faculty and staff to share their
gifts with the community through service and service learning.

As discussed 1in its EER report, CUH faculty have learned to use tools to enable
documentation and analyses of evidence of their successes, many of which have led to
major program changes and restructuring of more than 17 of its 22 undergraduate

programs and 5 of its 7 graduate programs. The new culfure of assessment at CUH has



enabled coherence among curriculum, learning outcomes, knowledge and skills to
support students’ aspirations. CUH now perceives itself as proactive, not reactive, and
faculty have discovered the assessment process to be a useful means to measure work,
link academic programs to resource allocations, make continuous improvement and
progress, and demonstrate achievement of educational effectiveness.

C. Response to Issues Raised in the Capacity and Preparatory Review (CPR)

CUH responses to the recommendations of the fall 2008 CPR report, as stated in 1ts

EER report and validated through review of documents, mectings with individuals

and groups, and other observations during the site visit, are as follow. The visiling

team’s validation of the responses is further discussed in relevant sections of this

report, under the respective standards.

1. Recommendalion: define student learning outcomes for general education and
ather areas where the culture of assessment needs continued development, with at
least one of the areas assessed and analyzed before the EER, (CFRs 2.1-2.17)

CUH Response. Nearly 829 of undergraduate programs have gathered evidence,

and more than 77% of them have used the evidence to improve their programs.
All graduate programs have gathered and used evidence to improve their
programs, and more than 82% have completed at least one assessment cycle. The
remaining programs are either very small or have no recent graduates. Assessinent
of student learning 1n the general education core is focused on the course level.
As documented in the 24-page data summary, which the team reviewed, all
disciplines have completed at least one cycle of data collection and reported on

the efficacy of courses, with analysis and reflection on improvements.



2. Recommendation: infroduce a formal program review process with specific

tangible evaluation targets, in addition (o the annual fiscal review. The process
requires development of a standard template of information and method of review
under the auspices of the Faculty Senate. While normal cycles are 3, 5, or 6
years, Chaminade may wish to consider a longer cycle and. where applicable,
include disciplinary or professional accreditation reviews as the external review
Jfor each program. In a 7-year cycle, 3-4 programs would be reviewed each year.
{CFRs 4.1-4.3)

CUH Response. (Sce pages 20-21 for the visiting team’s further validation of this
tesponse.) A culfure of assessment now exists at CUH. Program review 18
expected of all degree programs, including general education. Various methods of
program review are used, and all include mformation on student learning and
reflection on a standard set of data on retention, recruitment and time to
graduation. Although the various programs are at different stages of review and a
tormal cycle of reviews had been temporarily delayed due to unavoidable recent
changes in the CUII executive administration, by and large, a system of program
reviews is established and fimnly a part of administrative and faculty
requircments. The new provost will lead the development of a formal cycle of
reviews which 1s expected 1o be in place in 2011.

3. Recommendation: clarify the process, criteria, role, and guidelines of the annual

Growth and Development Plan (GDP) to assure they are consistently applied to
standards in faculty tenure and promotion decisions, and include a training

program for administrators, faculty, and staff, as appropriate. (CFR 2.8-9, 4.6-7)



CUH Response. (Sec pages 24-25 for the visiting team’s further validation of this

response.) After a 2008-09 year-long review of the GDP process and criteria,
under the leadership of the associate provost for undergraduate day programs, the
deans: a) reaffirmed the importance of the GDP for general evaluation of faculty
and as an instrument that encourages taculty growih and development in teaching
and scholarship; b) recognized that consistency of standards, or proficiency levels,
1s critical to the effectiveness of the GDP process; ¢) recognized that there are
vartous methods and ways of managing a faculty member’s accountability to the
levels of proficiency set by the disciplines, and chose to respect those different
methods and ways while ensuring the mimimum content of the GDP would
include materials necessary for faculty evaluation in relation to rank and tenure
criteria of teaching effectiveness, advising and service to students, scholarship and
creative work, service to the university and profession and community,
collegiality and commitment to mission, and professional development activities;
d) determined that the GDP can be used effectively with all contracted faculty but
was not, by itself, simply applicable to tenure-track and tenured faculty.

Recommendation: continue to clarify and vefine the requiremenis of research and

scholarly activity for promotion and tenure. (CFRs 2.8-2.9)

CUH Response. (See pages 24-25 for the visiting team’s further validation of this

response.) Tenure-track and tenured faculty must report on and be evaluated on
all GDP criteria. Only tenure-track professors need to report annually as they
work toward promotion and tenure, in order to provide enhanced opportunity for

mentoring and development. Tenured faculty prepare full GDPs to coincide with



-their scheduled post-tenure peer reviews. Contract faculty are evaluated on
applicable criteria as called for in their appointment agreements; as appiopriate,
curricular leadership may be used in Heu of scholarship requirements. In all cases,
deans provide appropriate feedback on the GDPs and are expected to assist the
faculty’s development as scholar-teachers. Faculty are already producing a wide
range of scholarly products of discovery, teaching, application and other forms.
Faculty discussion and refinement of the standards arc ongoing.

Recommendation: find ways fo integrate service learning projects, courses, and

programs into the curriculum and assess them regularly to ensure student
learning outcomes are achieved. A method and the vresulis of the owuicomes
assessment should be in place by the time of the 2010 EER visit. (CFRs 2.3-2.6,
2.8-2.9)

CUH Response. {(See pages 18 and 25 for the visiting team’s turther validation of
this response.) The creativity, number and variety of ways faculty integrate
community service and service learning mto their courses are impressively high.
The outcomes and nstruments for both programs, similarly, are to demonstrate:
1) understanding of the connection between academic work and service; 2)
understanding of and commitment to the student’s role in issues of public
concemn; 3) increased mterest in being civically engaged. The advisory service
group continues to develop student learning outcomes and assessment instruments
to determine the effect of community service and service learning on students.
Inter-rater reliability was high for outcomes 1 and 2 in tests of sample students’

reflection papers. Data from sources such as the graduation survey or NSSE
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reports, service database, and Association of Martanist Universities’ instrument
pilot-test will be analyzed 10 measure outcome 3 and the degree of effect of civic
engagement and community service and service learning on studenis’ interest.

Recommendation: give high priovity to addressing issues of strengthening and

supporting informational ifechnology (IT), including increasing bandwith, to
ensure internel resources and support for teaching, learning, research, and
Jaculty scholarship. (CFRs 3.5-3.7)

CUH Response, (See page 28 for the visiting team’s further validation of this

response.} CUH had been aware of its technology problems, but was previously
hampered by insufficient resources to correct the deficiencies. After the fall 2008
CPR wvisit, CUH’s higher priority and attention on the issues resulted in marked
improvements. New computers have replaced the old. Federal funding was
successfully sought to address other needs. Improvements were made to the web
interface and technology infrastructure. The web portal was rebuilt. The
inadequate iMail is being replaced with a Microsofl Exchange email system. CUII
continues to assess IT Services and works toward adequate systems that facilitate
the technology needs of the faculty, staif, students and community.

Recommendation: strengthen enroliment and continue efforts to identify students

who would be atiracted to the benefits of “a Chaminade educational experience.”
{CFRs 3.8-3.11)

CUH Response. (See pages 29-30 for the visiting team’s further validation of this
response.) This recommendation gave CUH pause for thought and motivation to

regroup and move forward with renewed efforts to increase enrollment with new
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high demand programs and higher numbers of native Hawaiian students while,
carefully, raising admission standards and maintaining its commitment to provide
access to quality higher education to those who might otherwise not quatify. CULI
was rewarded for its hard work and persistence in fall 2009, when its enrollment
goals were met. CUH will continue to step up recruitiment from Catholic schools;
expand numbers of students in intercollegiate athletics; continue recruitment n
Hawai'i, California and other west coast states, and U.S. Affiliated Pacific
Islands; and attract students—including those from China, Vietnam and the
Philippines— with good academic preparation, desire for specific programs,

prefercnce for Catholic education, and financtal means to attend Chaminade.

SECTION 1. EVALUATION OF EDUCATIONAL EFFECTIVENESS
UNDER THE STANDARDS

Standard 1; Defining Institutional Parposes and Ensuring Educational Objectives

The fall 2008 CPR tecam found that Chaminade met, and even exceeded, many
expectations of Standard 1. CUH sets tor itself a demanding mission and uses its strong
sensc of purpose as the touchstone to test the value of its goals and cfficacy of its work in
achieving educational objectives through core functions. As described in its EER report
and affirmed in the team’s meetings with admimstrators, faculty, staff and students, CUH
provides its students with a general educatien that includes formal instruction, service
and co-curricular experiences that will prepare them as citizens in a global world; CUH
does not have students choose from a list of requirements m the humanities and social,

physical and natural sciences simply to claim they are well-rounded individuals.
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In keeping with Marianist values, Chaminade 1s devoted to the development of
skills and cultivation of habits of mind that will allow students to live reflective,
purposeful lives in service of others. In order to do so, CUH must first assess 1ts success
in the basic skills of reading, writing, math and science, and, later, in advanced skills of
critical thinking, appreciation of different ways of knowing, ability lo synthesize
information from diverse sources, and sensitivity to cultural differences. CUH has
succeeded in organizing this aspect of its assessment and evaluates itself in relation to
accepted disciplinary, professional and national standards; to peer institutions with
stiilar missions and students; and, most tmportant, to its own core values, Many
important  aspects  of student development—-e.g., empathy, curtosity, courage,
compassion—do not lend themselves to quantification or measurement and, often, are
neither linear nor incremental. CUH, nonetheless, colleets data to determine 1f students

are changing and, if so, in what direction.

Assessment of student learning in the General Education (GE) core is focused on
the course level. As reported in the CUH EER report and documented in a 24-page data
summary, which was reviewed by thc visiting team and confirmed in meetings with the
faculty and administration, all disciplines in GE had complcted at least one ¢cycle of data
collection by the end of fall 2009 and reported assessment data on the efficacy of courses
with analysis and reflection on improvements. As further stated in the CUH EER report,
the Humanities and Fine Arts {(HFA) Division collected data and upgraded GE offerings
as part of its major program restructuring in the past 3 to 5 years. This was affirmed by
the team’s review of CUH data analyses and action plans and in its discussions 1n

meetings with the faculty. Most HFA faculty conduct assessments using LiveText.
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Core Values

CUH acknowledged in its EER report that, 15 years ago, it was barely functional,
with a run-down campus, systems in disarray, and tcarful faculty and staff. The then-new
president’s call to re-commit to its founders™ mission, vision and principles moved
admunistrators, faculty, and staff to work together to transform CUH into a vibrant
academic enterprise. The transformation is most fully reflected in its students. Through
its comimitment to students” intellectual, professional and moral development, CUH has
created a campus environment mn which students and faculty develop sustained relations
and students value themselves and others as complex and unique individuals; experience
challenges and rewards of service; and develop the habit of reflecting on the consistency
between their actions and values. Students know and appreciate that their education, in
and outside the classroom, equips thern to lead effective, purposeful, examined lives.

Chaminade Nursing Program.

in launching a new nursing program in fall 2010, CUH provides an opportunity to
ohserve the extent to which it lives its transformation. Although success of the program
will not be known immediately, the quality of planning appears 1o ensure it will succeed
as an excmplary program that will bencfit the people of Hawai'1 and native Hawaiian and
Pacific Isiander communities. The following observations are based on a review of
extensive planning documents and conversations with kev contributors to the program.

Congruence with Core Values. CUH’s selection of nursing is congruent to the

Marianist value of educating students to help make the world more humane and just, and
its aspiration lo develop nurses skilled to face physical, emotional and moral challenges

and dedicated to extend compassionate care to all in need; keep abreast of rapidly
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expanding knowledge; make critical life-or-death decisions in fast paced, highly stressful
environments; and work sensitively with people from a wide range of language and
cultural backgrounds. How CUH laid the prograrm groundwork is consistent with WASC
criteria for assessing institutional commitment to collecting and analyzing quantitative
and qualitative evidence when developing and maintaining strong academic programs.

Commitment to Fvidence-based Assessment of Educatienal Effectiveness. The

program will take full advantage of CUH’s strength in liberal education that prepares
students to function as engaged citizens in a complex world; be respectfill of people from
diverse communities; and lead lives characterized by continuous intellectual and moral
growth. The goal of the program is to develop focused, professionally oriented instruction
in key courses, i.e., chemistry and mathematics, where specific competence 1s especially
critical for nurses. The program provides a structured, blended sequence of coursework;
laboratory work in state-of-the-art facilities; and carefully staged and closely supervised
clinical fieldwork.

The program will include a system of ongoing assessment to enable students” self-
evaluation at every term and provide faculty with timely information for advising
students and refining curriculum and pedagogy. Administrators will evaluate teaching,
effectiveness of curriculum design, laboratory experiences, and clinical placements. The
program will allow students, faculty and adminisirators to assess their progress in relation
to state and national standards goveming the profession. Frequent, finely grained
assessment 1s particularly important for students from non-tradittonal backgrounds,

meluding academically high-nisk students.
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Acculturation of Students into the Profession of Nursing. Mindful that preparing

students for a profession involves skills development as well as acculturation into the
profession’s norms and values, CUH will begin instruction at the basic {evel of personal
hygiene, dress, health care, punctuality and ethical behavior, which is appropriate given
CUM’s commitment to students who may not have benefited from extensive, informal
contact with health carc professionals. As with other programs, Chaminade seeks to
develop in nursing students the habit of personal reflection on their professional
preparation and how the preparation is morally and intellectually transforming them.

Organizational Capacity and [eadership. Chaminade has been remarkably

successful at securing the financial and protfessional support necessary to initiate a first-
rate nursing program and state-of-the-art facilities with human simulators and other
cutting-edge equipment. CUH has assembied a strong leadership team attuned to the
challenges of nurses i a complex multicultural society and an advisory board of
inlernationally recognized experts to guide the program through the initial phase.

Chaminade’s nursing program is as well-placed as possible to succeed.

Standard 2: Achieving Educational Objectives through Core Functions

Themes: Assessing student learning outcomes to ensure quality; and
Erngaging students faculty and staff in sharing their gifis with the larger communrity
through community service and service learning

The Teaching and Learning Environment

Chaminade’s mission, vision and Marianist values are widely understood and
clearly stated across the campus. In meetings with the team, members of the university
community often cited the values as the underlying goal of their work. Students in day,

online and off campus programs were aiso aware of the values. When asked how the
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values were conveved, all CUH members replied that it is done by example In the way
students are treated and Chaminade’s respect for each and every student, faculty and
staff, all of whom are trusted to do their work in the manner expected of them. (CFR 2.4}

As stated in the CUH University Procedures Guidelines (volume I'V), the full-time
faculty teaching load 1s twenty-four (24} credit hours per vear. Most faculty teach 12
credits per semester. However, as reported by the deans in the team’s meeting with the
University Leadership Council, teaching loads may be decreased for faculty members
with administrative dutics, research assignments, and grant writing responsibilities.

Baccalaureate programs engage 1n integrated courses of study, as evidenced n
written documents and interviews with students and faculty. In conversations with the
team, students atfested to the cumulative and deliberate nature of their learning
experience. (CFR 2.2a)

Chaminade lives diversity, which permeates everything in class and on and off
campus. Diversity, understood as sensitivity to diverse cultural, social and political
perspectives, is included at all levels, from the curriculum (which includes theories of
western and other cultures) to the student experience (including a wide range of group
and individual assignments and community outreach) to faculty life (such as practicing
tat chi before meetings and reflection built into meeting times) and the administration,

Programs include, among their lecaming outcomes, core abilities such as
comnmunication, quantitative skills, and critical analysis and debate. Students affirmed
engagement in their own learning, For nstance, documents exhibited rubrics used to
evaluate written assignments; faculty described the dialog required to develop rubrics;

and students stated their use of rubrics to evaluate their work before submitting it to their
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instructors. In one instance a student candidly shared his imitial disregard of the rubric,
citing, “it looked like too much work to read,” and found his work evaluated much lower
than he expected. When he actually read the rubric and ensured his work included the
elements noted, his grade and attitude toward rubrics improved. This 1s evidence that the
emphasis on learming outcomes has come full circle and, as intended, helps to tmprove
individual student [eaming.

Community service and service learning to inspire civic responsibilily in students
is widely incorporated 1n the curriculum. A strength of the CUH curriculum, community
service and service learning is modeled by the faculty, staff and administration and aligns
with social justice and other Marianist values. Many examples were cited of students’
service engagement and ihe positive changes in their outlook and attitude resulting from
meaningful experiences. In one example, a student related his exciting and unexpected
involvement in helping a family write its legacy, which evolved from the relationship he
developed with the family in his regular volunteer delivery of meals on wheels. In
another example, a class of intermediate accounting students toured the Island of Oahu’s
homeless shelters to help homeless families who qualified for earned income exemption
complete their tax forms, which resulted in tax refunds of over $100,000 for the families.

Program Review

The team reviewed three academic undergraduate programs—psychology,
education and biology—-both on- and off-campus and online. Documents were reviewed,
and meetings and interviews were held, The team selected psychology for systematic,
thorough, in-depth review; accordingly, an entire morning was dedicated to separale

meetings with the psychology administration, faculty, staff and students. Substantial (1.5



hour) meetings were also held with faculty and administration together, respectively, for
biology and education. Documents provided by the programs were reviewed in depth.

The three programs were at different stages of review. Psychology was highly
developed; biology was on the cusp of becoming highly developed; and education was
developed. The faculty often cited student leaming outcomes In meetings and
discussions. Many examples were given of the use of learning outcomes in pedagogy and
the use of assessment results in revising pedagogy and curniculum. Improvements and
changes were decumented and discussed by faculty. (CFR 2.4, 2.7)

Proficiency levels, or standards, were clearly defined in psychology; highly
developed and undergoing adjustment 1o biology; and in education, they were established
by one set of requirements of the State Approval of Teacher Education (SATE),
administered by the Hawai'i Teacher Standards Board (HTSB), and in the process of
converting to the standards of the National Council for the Accreditation of Teacher
Education (NCATE). The HTSB, which has conducted SATE, is in the process of
converting to the standards of NCATE accreditation, designated to be the single standard
for tcacher education in the state. In all three programs of psychology, biology and
education, rubrics were used to evaluate capstone cxperiences of a portfolio or
summative examimation or both. The faculty were at ease and comfortable with the
language of assessment and deeply engaged in disciplinary discussions of evaluation of
student learning and thce pedagogy required to ensure successful student lecarning
outcomes. (CFR 2.2, 2.4)

By and large, desired levels and types of leaming are measured by standards set

by faculty. In some instances when students as a whole did not reach a required standard,
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faculty gave intense attention to the problem and devised both short term solutions of
tutorial or extra experiences to ensure students met the standard and, as appropriate, long
term changes in faculty, curriculum or pedagogy. In psychology, standards are
benchmarked to internal proficiency levels devised by the faculty; in education, there is
an external standard uscd (PRAXIS cxam); and in biology, the standards are internally
designed as well as external (chemistry external standards).

Through its reviews of various reports and documents, and discussions with
faculty, staft, students and administrators, the team affirmed that a cufliure of assessment
exists al CUI and includes program revicws, which are expecled of all degree programs,
including general education. The system is understood and includes a reflection on a
standard set of data on retenlion, recruittnent, and timme to graduation. As is true of most
institutions, this requirement is at different stages of development among the programs
and has vet to show resulls 10 some areas. However, for the most part, assessment at the
course and program levels is i place, firmly a part of the administrative and faculty
requirements, and accepted as a quality control mechanism that gives the faculty a forum
to showcase their assessment activities and students’ success. (CFR 2.7) Program reviews
include information on student learning, which generates healthy and deliberate
discussion of the student learning experience at all levels.

In the tcam’s meeting with the CUH Leadership Council, the deans reported that
vearly assessment cycles will be conducted of ecach of the general education
competencies, or student learning outcomes. The objective of this plan is to gather
sufficient data to develop an assessment of the larger guestion of how well CUH is

achieving its goals regarding the ideal Chaminade graduate.
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Professional programs that undergo, or will undergo, external professional
accreditation review such as NCATE and CCNE (Commission on Cellegiate Nursing
Education), use the external process as the base of their internal reviews. Programs were
encouraged to continue 1o seek specialized professional accreditation, as appropriate and
feasible. In cases where therc is no formal professional review, external review was
conducted using faculty from other institutions and, as had been conducted by at least one
program, appeared to have been done appropriately and provided useful information. For
example, in biology, an external reviewer in 2006 continued to be consulted through
2008 and 2009 as the program moved towards development of grants and focused on the
biomedical sciences to support the new nursing major; changes resulting fiom the
consultation included adding preparation and specific mstructions on how to take a
standardized nationally-normed test and revising laboratory requirements and facully’s
office hours to be of better service to students. In discussions with the team, the faculty
and staft cited another example of the computer science program’s external reviews in

2007 and 2009 that resulted n curriculum revisions.

Student Writing and Speaking Skills.

Writing is an integral part of academic life ar Chaminade. Students are expected
to write prose that is correct and appropﬁare to their purpose and audience. (CUH
Catalog) CUH understands that students must be able to express themselves effcctively to
succeed; that writing 1s central to students” development and at the heart of a liberal arts
education; that thoughts, aspirations and feelings are cxplored and expressed through
writing (and speaking). In meetings with the team, students expressed confidence in their

ability to write well for various audiences.



Teaching writing is especially challenging at CUH because of gaps i the
academic preparation of some students from communities where they may have received
timited formal training in writing, or where English 1s not the main language. During the
2008 CPR visit, the team was impressed by the faculty’s use of technology to help
students {carn the importance of rewriting. Students engaged in low-stakes writing by
submitling drafts for comment by faculty and other students, thereby developing the
practice of critical assessment, revision and refinement of writing. Assessment data of the
writing program, posted in May 2009, indicated that 82% of students showed acceptable
performance in researching, drafting, revising and editing a research paper, or a2 mean of
3.7 where 3.0 is acceptable. On the other hand, noting that the data further indicated
students’ weaknesses in other research skills, the faculty made curricular modifications

that are being pilot-tested and will be reassessed later this year.

Helping students improve their writing required faculty to work consultatively
across courses and engage candidly in discussions of standards and expectations. The
writing faculty’s conversations with the teamn made plain that instructors understand that
writing deficiencies do not necessarily reflect intellectual inadequacies and, for many
students, especially those from low-income or minority backgrounds, writing problems
often reflect lack of educational opportunity and experience, rather than lack of aptitude.
The faculty demonstrated a deep, textured understanding of the written and oral traditions
of the communities from which many of its students come. Instructors use multiple
strategies to help students discover and develop their unique voices. For example, some
mstructors participate in student-faculty poetry readings and, by example, help students

gain experience in expressing their thoughts and feelings to others. Other faculty first



help students understand that there are rules and patterns underlying Hawai'1 Pidgin, then
help them identify the rules and patterns governing standard American English. The CUH
faculty admirably encourage students to use their backgrounds as a rich hentage from

which to draw inspiration for their own creative and personal growth.

Teaching writing to a diverse group of students requires sensitivity and skill, as
well as time and patience. CUH has made writing a principal goal and, commendably,
rematns committed to developing its students into good writers. Students expressed
appreciation of the care with which many faculty structured assignments to allow
students to progress from shorter to longer papers as their writing improved. Students
valued the instructors’ regular, detailed feedback on thewr writing, and reported using
course rubrics to eritique their own work. Students appreciated that faculty emphasized
the importance of clear atfribution of sources from which students draw information, and

respectfully explained plagiartsm in an informative, rather than accusatory, manner.

CUIH is also committed to the development of students as confident, skilled public
speakers. In meeting with the team, the students’ comfort and ease with which they
expressed themselves were evident. The students reported that every class requires formal
oral ‘presentalions and their full participation in discussions, making them quickly
comfortable with public speaking. Their public speaking skiils were evident in the fall
2009 communication program’s comprehensive assessment of COM 101, which
mdicated an 8§3.8% overall success rate, and 89.2% in public speaking. The assessment
indicated a lower success rate of 74.8% in group communication skills, which led to

program changes and reapportionment of {ime spent on group communication in the
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classroom schedule to address the lower success rate. The program changes will be
reviewed in the 2009-2010 assessment.

Scholarship and Creative Activity

CUT has clarified and regularized the Growth and Pevelopment Plan (GDP),
which is completed annually by all full-time faculty. The team found evidence in multiple
sources, including written tenure guidelines and policies and conversations with faculty
and administrators, that research and scholarly activity is a firm requirement for tenure of
faculty. As cvidence of 1is serious regard of research and dissemination of research—
broadly defined o include curricular and instructional innovation, assessment, creative
activity and general scholarship-—CUH considered exactly what should be required of
faculty and concluded that all full-time faculty need not be bound to the same
requirements. Consequently, a new category of clinical foculty was created, which
provides securily of 3-vear contractual employment and does not involve eamed tenure.
The primary role of clinical faculty 15 effective teaching and service to students, with a
modified requirement of scholarship and, as consistent with Marianist values underlying
CUH’s existence, requirement of service. The addition of a new clinical faculfy category,
which differentiates faculty for whom research is required and these for whom it does not
weigh heavily, reinforces CUH commitment to research and scholarship. (CFR 2.8, 2.9)

Chaminade had unprecedented, significant and impressive success in fundraising
and external grants over the past year. As evident in the grant award documents reviewed
by the team, a substantial number of externally-funded projects included interdisciplinary
partnerships and partnerships with other research faculty and institutions. This dramatic

increase in funded grant awards 1s, in part, testimony to the heightened and explicit
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emphasis on scholarly activity. Support for grant writing and management 1s provided by
the office of the Vice President for Institutional Advancement. Decrease in facully
teaching load allocalion 1s also possible to support this activity. With additional staif
support, Chaminade should continue to prosper in grant awards. The team considered
the increase in grant activity and faculty scholarship to be very positive and urges the
administration to support grants and scholarship activity and nurture the emerging
interdisciplinary partnerships resulting from the activities.

The meetings with the biology and psychology faculty clearly demonstrated the
ftinks among scholarship, teaching, student learning and service. Student leaming
outcomes are specified on course syllabi, reviewed, and documented in rubrics used to
evaluate portfolios. The team’s conversations with the faculty and its examination of
program review documents and course svllabi, where service learning in particular is
mtegrated into course and program activities, supported its conclusion that this practice
was widely accepted and part of Chaminade’s requirements.

Support for Student Learning and Success (2.10-2.14)

There 1s much evidence of attentton to individual students at CUIL which
students deeply appreciated. Faculty and staff repeatedly affirmed their responsibility to
raise all students admitted to CUH to a standard required for graduate study or
professional work after graduation. Tutorials, summer bridge programs, and regular
meetings to discuss student progress in various programs are used to accomplish this. The
student affairs staff meet routinely and regularly with incoming students. In the meetings
with the psychology, biology and education programs, the faculty and staff cited many

situations that indicated they knew thewr students and, in word and deed, supported



students’ learning; and the students spoke eloquently of the faculty and staft’s attention to
thetr entire develepment, and not just in academics.

Student advising 1s provided by faculty and advisors, as assigned by the dean or
department chair. Forms and graduation plan matrices are used in advising. Student
feedback supported the efficacy of the advisement programs in place. The students
reported that, in one documented case, students’ feedback to the program resulted n a
revised graduate intermship handbook and user-friendty forms.

Online students are provided support equivalent to their counterparts in the day
program. For example, the student grievance process 1s available to them, and they are
introduced to the student handbook by a pre-course tutorial. Both writing assistance and a
tutorial on use of the APA (American Psychological Association) writing and citation
style are available online. The online students were pleased with access and the quick
feedback provided by the financial aid office. Online students mentioned that helpful
databases are accessible electronically from the Sullivan Family Library.

Evening and online students are integrated into the program, and adjunct faculty
assess students and student learning objectives using similar rubrics as are used on
campus. However, although this is the goal, some programs align the evaluations better
than others. The team recommends that, in order to align the different types of
modalities more closely, adjunct facalty regularly participate in a tutorial or
orientation to the program learning objectives and Marianist values.

Student retention rate is monitored, and, for the graduate programs, is particularly
high at 98%. The faculty attribute this to a tightly scheduled program, using ten-week

courses and requiring concentrated attention to each subject as it is learned.
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The in-depth program review meetings validated the basic premise that student
success begins with the faculty. Students formed a community and helped one another
lecam. It was obvious that there was a bond among them. Faculty and students were asked,
“What one thing does Chaminade do to promote and support student success?” Their
responses, n order of priority, follow.

Faculty responses:

1. Faculty availability and personal atiention to the student;

2. Use of small group activity;

3. [ntegrating students into research activitics;

4. Career development for the undergraduates (in particular, a new course

that ineludes career shadowing, resume writing, interviews, speakers, etc.)

Student responses:

1. Professors are always accessible to students;

2. Smail classes and group discussions;

3. Professors listen to student feedback and encourage students to think;

4. It is comfortable to talk to faculty members, who always take students into

consideration, even in the choice of internship sites;
5. A spirit of "ohana permeates the campus and students feel a part of a vast
extended family.
CUH has employed the National Survey of Student Engagement (NSSE) to
measure its students’ changing perceptions of ther academic experience over time, using
the internal comparative data provided by NSSE for first year and senior students, as well

as NSSE’s comparative data with all schools using the survey, all master’s institutions,
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Chaminade’s Carnegie peers, and sclected peer institutions similar to CUH. The NSSE
data reflective of the Characteristics of Marianist Education show that CUH consistently
performed at or above the NSSE averages and the averages of Chaminade’s Camegie
peers and other master’s institutions. The data affirmed the team’s conclusions drawn
from 1is review of documents and conversations with CUIL faculty, staff, studenis and
administrators that CUH is fostering learning relevant to and consistent with its central
identity and mission and its commilment to an overall positive student expericnce.

Standard 3: Developing and Applving Resources and Oreanizational Structures to
Ensure Sustainabilitv

Theme: Align physical, financial, organizational and technological resources to
sustain a collaborative learning environment

Since the fall 2008 CPR visit, CUH has made substantial improvements to its
technology infrastructure. It increased bandwith and internet speed, replaced classroom
computers, and installed a new network infrasiructure and phone system. The website
was upgraded, and the old phone system has been replaced. With funding trom the U.S.
Department of Education, further network infrastrocture improvements will be made.
There is evidence that Chaminade has progressed in building a viable infrastructure for
information technology to support student, facully and staff requirements for teaching,
learning and scholarly work.

Enrollmment

Although Chaminade experienced enrollment declines in prior vears, it took to
heart the fall 2008 CPR team’s encouragement that there is a markel niche for
Chaminade. With careful planning, hard work, a new website, and continuous intense

efforts to 1dentify students for whom Chaminade 1s a good fit, CUH met its enrollment
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goals in fall 2009. In the EER team meeting with the University Leadership Council, 1t
was reported that fall 2010 undergraduate applications were up by 8% over the prior year
and graduate programs had already reached their enrollment goals three weeks before
registration closed. Graduate enrollment is expected to be up 6% 1n fall 2010

Enroliment data were sometimes difficult to find. It appcars that 2,615 students
are enrolled, made up of 1,000 day undergraduate students, 765 graduate students, and
850 online and satellite-site (off campus) students. Currently, the numbers of these three
student populations are monitored separately by different offices.

Some of the data are difficult to find or may not be disaggregated o the level
necessary to get to the heart of student learning in all students. It is the team’s
understanding that this 1s being developed. The team recommends that CUH consider
centralizing the collection of data of all types of day, evening, offline and off campus
students fo tfrack overall institutional indicators and disaggregate data to provide
Jocused information at the program or course level,

Sevéral years ago, CUH explored the pursuit of a nursing program and thoroughly
researched all aspects of this decision, as shown in the program proposal. As CUH moved
forward in program planning, the pieces fell into place. Fundraising was successful and
has reached $20 million. The program received state approval, and a dean with strong
credentials has been hired. At the date of the EER visit, 150 student applications had been
received. The large number was attributed to the startup of a new high-demand program
and related publicity. The 72 candidates accepted for fall 2010 admission will comprise

the program’s inaugural cohort, which is expected to add to the fall 2010 revenue.



To date, the Chaminade process of program review, program development, and
student leaming outcomes was reported to not have had budgetary impact, although it
was clear the processes required a substantial amount of faculty and staff time. The team
recommendys that CUH clearly link the program review and budget processes as the
number of programs completing program review increases. (CFR 3.3

Impact of the Economic Recession

The CUH president and vice president of finance and facilities reported that the
wstitution’s financial challenges are not necessarily related to the economic recession.
The biggest issue has been working capital. A line of credit has provided cash flow, and
a plan 1s 1 place to eliminate the need for this by 2015. Audited financial statements
showed that the FYO0S total revenue was $39.1 million with a net change in assets of $6
million, and the FY09 revenuc was $34.8 million and net change in assets of $257.000.
The projected revenue for the FY 10 operating fund is $24.1 million as compared to $24.0
million budgeted. It should be neted that this forecast is exciusive of contributions
restricted for facilities construction, which was over $8 million in FY09. Expenses for
FY10 are forecast to be S23M, which is on budget. A small surplus of $19,000 is
forecast, which is lower than the budgeted surplus of $25,000.

The endowment, at S8 million, did experience losses, but the losses have not had
a major impact on the operating budget. After the decline in enrollment experienced over
the past two to three years, budget controls were put in place, including salary freezes and
close review of open positions. Furloughs had not been used. 1t does not appear that these
budget constraints have had a deleterious effect on educational effectiveness. CUH

anticipates that careful fiscal management will be necessary into the future and that more
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needs to be done than just reducing expenses. The new nursing program demonstrates
the approach CUH 1s taking to ensure the financial future of CUH: very thorough
program planning linked strategically to their university, then raising funds in order to
realize thewr planning goals. This kind of financial leadership should serve CUH well as
it faces the continuing challenges of rising costs of higher education.

Standard IV: Creating an Qrganization Committed to Learning and Improvement

Theme: Extend access and educational epportunities to students,
especially native Hawatians and other Pacific Islanders, who may etherwise have limited
access due fo financial status, gaps in their preparation for college, and the like

The team examined the nstitution’s conduct of sustained evidence—based inquury on
how it 18 achieving its purpose, educational mission and student learning goals; how the data
collected in the inquiry process are used to make mmprovements to student learming, the
program and the mstitution; and how the data are used to inform and develop strategic
thinking, strategic planning, and institutional priorities. A key e¢lement in assessing this
standard is the institution’s commitment to the process of iterative improvement and its ability
to engage faculty at all [evels in ongomg program and campus wide discussions on
educational effectiveness and institutional purpose.

Chaminade’s EER essays, Creating an Organization Committed to Lewrning and
Improvement and Living Fully Our Transformation reflect its seriousness and sincerity in
addressing the issues and concerns put forth in the 2008 CPR review team’s report. In its EER
report, CUH firmly restates its commitment fo student lcarning, assessment and gathering

evidence for program improvement, and it emphasizes areas where their data suggested the

necd to Institute improvements to support student success. (CFRs 2,10, 2.11, 2.12, 2.13)
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Data collected from asscssment tools have resulted in a variety of program
changes. In one example, the psychelogy faculty designed a comprehensive examimation
for the major, which produced an ongoing discussion on inter-rater reliability and
resufted in the use of muluple choice questions on the test, as well as the required
integrated research papers. The psychology program was able to produce approximately
10 vears of assessment work. A study of the correlation between students” PRAXIS
examination results and the comprehensive examination results supported the
cffectivencss of the curniculum for the school counseling track within counseling
psychology.

Chaminade’s website repository of syllabi for various courses shows how the
decuments have changed over time in response to student input and assessment results.
The repository is also available to assist adjunct faculty in preparing a syllabus, m
addition to the general syllabus template.

Strategic Planning

Chaminade demonstrates a strong commitment to strategic planning. CUH has

engaged mulliple constituencies; incorperated planning processes to align academic,

personnel, fiscal, physical and technical needs; and used quantitative and qualitative evidence

to inform its strategic planning, as evident n extensive documents on its WASC website and

in its EER report. This was reaffirmed throughout the visit in meetings with a broad

representation of administrators, faculty, staff and students. Appendices 4.1 and 4.2 and data

exhibit 7.1 of its EER report provide the clearest objective evidence that CUH has developed

the first steps of a formal program review process that will ultimately include tangible

evaluation targets, as recommended in the 2008 CPR visiting team report. (CFR 4.1-4.8)



At this point, the provost’s office mitiates the review process cach fall by issumg
planning guidelines, which are based on the stralegic plan, and outlining CUH prorities for
the coming academic year. The Planning Guideline 2009-20/0 of vmiversity prioritics for the
current year was included m the CUH EER report as Appendix 4.1. The annual prioritics are
established through a process that aligns divisional planning with overall program planning
and are developed in meetings with the provost, associate provost, enrolliment management
director, deans, and graduate program directors. Outcomes of these meetings are recorded on a
matrix developed for the current academic year in which each division and program is listed
along with its contribution to the core cwriculum, a detailed listing of actions, and parties
responsible for the actions. This annual review procedure has laken on new 1mportance as a
result of the WASC accreditation process and will facilitate the establishment of a more
formal cycle of individual program quality review which 1s planned later in 2010 when faculty
will begin working with the provost to develop specific criteria for the review. The first pilot
reviews will be in place in 2011.

Durmg the EER wvisit, the various campus constituencies who met with the visuing
team provided consistent and confirmatory evidence that strategic planning is at a developed
stage of the WASC rubric, and that a culture of inquiry and evidence has been firmly
established at Chaminade. Indicators of educational effectiveness are evident in many
programs, and data are collected, analyzed, compared and used regularly te inform curricular
planning and improvement. Some programs have demonstrated full commitment to the
process and exceed WASC’s expectations. Formal program review processes arc in place for
most academic departments and, in many cases, the findings have been used to improve

student learning and program effectiveness or to highlight an institutional or budget priority.



The Hawai'i Teacher Standards Board (HTSB) currently accredits the teacher
education program and the school psychology track within the counseling psychology
program. The Montessori Accreditation Council for Teacher Education (MACTE) accredits
the Montessori credential program. These programs have done a commendable job of aligning
the standards with Chaminade’s mission and values. Four other programs are in the process of
seeking accreditation. Business is seeking accreditation from the International Academy of
Cotlegiate Business Education (IACBE). Forensic sciences 1s working on accreditation from
the American Academy of Forensic Sciences (AAFS). Interior Design is pursuing
accreditation by the Council of Interior Design Accreditation (CIDA). The Association of
American Colleges of Nursing (AACN) has reviewed the nursing proposal and has granted
CUII member status, allowing the prograﬁl to pursue full accreditation in 2011 from CCNE,
the accrediting body associated with AACN.

According to the CUH EER report and comments by CUH administrators, the mterior
design program has becn working to align CIDA and WASC accreditation requirements.
Business 1s aligning outcomes of course leaming and curricufum with TACBE standards.
Information garnered during the team’s visit and follow-up questions indicate that the nursing
program, after thoughtful consideration of an accreditation program most appropriate for
Chaminade, has begun preparation of an accreditation proposal to CCNE and incorporated the
CUH mission and values into the professional standards. The dean and duector of the
forensics program will continue to assess the alignment of tts AAFS accreditation proposal
with CUH’s mission and goals in the annual review process. The visiting team noted that,
when seeking professional program accreditation, Chaminade has prudently considered the

compatibility of the agency’s criteria and philosophy with the mission and values of a
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Marianist institution. Chaminade is encouraged to continuc this practice and. further, assess
the added value such professional accreditation will provide their students and programs.

Extending access and educational opportunities to native Hawaiians and other Pacific
Islanders

Strategic planning and program review have led to changes and initial positive
results in student success and in the CUH goal of extending access and educational
opportunities to students, especially native Hawaiians and other Pacific Islanders, who
may otherwise have limired access due (o financial status, gaps in their preparation for
college and the like. The first year success program is an example of organizational
planning to increase retention and give students with weak preparation for college level
work a better chance to succeed. The success group, made up of threc committees,
instituted and assessed various processes to improve student success. The group designed
and 1nstituted the summer bridge program for at-risk students with gaps in their academic
preparation and the CUH 100 first year seminar, following models of best practices.

Summer bridge, developed specifically to address the academic needs of
underprepared native Hawatlan and other Pacitic Islander students and provide them with
access to a quality higher education experience, offers conditional admission te
Chaminade pending completion of the mandatory five week summer program. Since
summer 2002, the program has gone through several major assessment-based iterations.
Although retention has not changed dramatically, qualitative and quantitative data have
indicated that summer bridge studenis come away more prepared for college, and
agsessments indicate they are more successful in their coursework, The fact that summer
bridge has not made a significant impact on student retention has not dampened the

enthusiasm of the CUH success group, who have now formed an undergraduate retention
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group to analyze pre- and post-enrollment data to determine if there are other factors lo
consider in improving retention rates. This step provides further evidence that Chaminade
has developed a culture of strategic thinking and commitment to leaming and
improvement and, further, demonstrates Chaminade’s priority to providing aceess to high
risk students and using evidence-based practices to facilitate student success.

Commitment ¢o Learning and Improvement

The EER wvisiting team’s full day of meetings with the psychology, biology and
cducation programs provided valuable insights into the approaches to assessment at
departmental levels and enabled the team to delve deeply inte core educational 15sues and
discover real levels of commitment to strategic thinking, planning, leaming and
tmprovement. The team was able to assess whether a culture of inquiry and cvidence has
actually been established across multiple constituencies and stake-holders. In the meeting
with the University Leadership Council, the basic question posed by the visiting team
was, “How will the culture of inquiry and evidence-based practice that has emerged at
CUH be sustained?” In each case, department heads and faculty convincingly affirmed
that the culture of assessment has been firmly established at Chaminade. As stated
unequivocally by the chairperson of the faculty senate, “It’s here to stay.”

The dean of behavioral sciences, who is a professor of psvchology, has led the
psychology department in forming an organizational learning system that is near highly
developed. Faculty and departments across campus pointed to psychology as a mode] unit
for agsessment, and a number of units have called on the dean as a consultant. As evident
in the extensive sample of measures, syllabi, rubrics and reports on the CUH WASC

website, the department has produced multiple ways of measuring and assessing student

36



learning, performance, and skill attainment regularly across a number of dimensions, and
numerous rubrics In which strong inter-rater reliability has been established. The
department routinely uses assessment results to improve the program. For example, using
a rubric, four faculty raters evaluated final papers on Psychology as an Integrated System
and Specific Focuses in Psychology. In the process, weaknesses in program learning
outcomes were noted, which motivated the departinent to make program improvements
and add a course on the integrative topic of evolutionary psychology. The faculty were
very engaged in the evidence-based process. A faculty member stated, “It’s a lfestyle
and tegrated into everything we do.” The faculty even engaged in friendly intellectual
debate on the merits of using highly reliable ebjective measures versus those that may be
less reliable but more subjective and qualitatively valid.

The team met with graduaie and undergraduate psychology students, all of whom
were proud of their school and the education they received. They felt Chaminade 1s a
place where faculty really cared about them as people, knew their names and were always
helpful and accessible. Faculty, seen as interested in their students, “want us to build our
own opinions . . . In a very open manner.” Although the students admitted to having to
fill out numerous surveys, they were quick to point out that the faculty paid attention to
their feedback. As one student put it, “What I’ve gained here is exceptional, everyone
gains confidence and 1 feel everyone is a model student,” They were very proud to be
Chaminade students!

A meeting with the faculty and dean of education indicated the program was at
the developed level of educational effectiveness. Recent reviews of the education

accrediting agency, the Hawai'1 Teacher Standards Boards (HTSB) which conducted the



State Approval of Teacher Education (SATIZ), suggested that education was still in need
of developing a clearly articulated and unified assessment system that regularly and
svstematically collects, analyzes and inferprets daia for the purpose of program
improvement across all licensurve programs; and that the education program must provide
assessment data, showing evidence of (siudent) candidate proficiencies related to theiy
ability {0 help students from culturally diverse populations learn. These standards are
consistent with WASC educational effectiveness standards, and the team noted that the
department listed them as important action items. The team observed that the department
was in the advanced stages of converting to standards of accreditation of NCATE, a
premier professional accrediting body for teacher education. As previously mentioned in
this report, the conversion to NCATE standards will align the program with the state’s
destgnation of NCATE as the single standard for teacher education accreditation.

Led by the dean of natural sciences and mathematics, the biology department has
developed program leaming outcomes and linked those overall outcomes to individual
courses. Assessment occuts at the course level by pre- and post-testing, and student
progress through the curriculum is assessed. In their senior year, biology majors are
required to enroll 1n a directed research capstone course. Students choose and complete a
research project with a faculty mentor that culminates in a seminar presentation open to
the university, and produce a research paper follewing accepted format in the biology
field. A rubric has been developed to assess this final research paper. A portfolio is
turther required of biology majors in their senior year; each senior is videotaped in an
oral presentation and submits both the presentation, in a CD or disc, and a paper, Rubrics

have been developed to assess the senior portfolio. The biology program encourages
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students to work with faculty on a directed senior project and assesses this product, as
well. The department has records of its graduates through correspondence, surveys and
newsletters, and it plans to develop surveys to elicit feedback from biology majors and
graduates to determine strengths and weaknesses of the program. There is clear evidence
that the department 1s using the outcomes of its various assessments to make changes and
improvements i the program. For example, when the assessments pointed to a weakness
in the physics aspects of the program, the faculty acted to address the problem objectively
and improve the student learning outcomes in this area. The dean, who is a biologist, and
facully demonstrated continued engagement in strategic planning and thinking, as well as
commitment to learning and continued improvement to their program.

The team found that Chaminade’s EER report made a convincing case that CUH
is committed to learning and improvement. Throughout the site visit, this impression of
CUH commitment was confirmed, reinforced and expanded upon at every level. In most
areas, all aspects of Standard 4 were in the developed stage and in some cases they were
highly developed. There has been significant progress toward developing a culture of
evidence-based assessment, and buy-in by faculty was convincingly strong. Many faculty
pointed to the transparency of the process and how it provides an objective way to
improve the programs. CUH departments engage in a number of Aigh-impact teaching
and learning practices that have been shown to benefit college students from many
backgrounds. By all accounts, a culture of evidence has been successfully implanted in
the institution, and some practices are deeply embedded. There is evidence that

Chaminade fecls its transformation and current success are rooted in being a community



that learns and serves and being open to a continuous tmprovement model. Thus, the
sustainability of this work seems to be integral to the mission and value of the university.

Bistance Education

As described in the EER Standard 1V essay, the review and assessment process
guided program planning in the distance learning program, which is part of the Adult
Education Online Program (AEOP); the summer bridge transition program for ar-risk
students; and CUH 10O Introduction to Chaminade course for all first-vear students.

eCollege 15 employed as the delivery mode for distance education courses and
programs. eCollege provides an early warning system and a feedback system that are
used for quality contrel by the faculty. Online courses currently do not undergo any
university-wide review before they are umplemented. Once a course is approved by the
faculty sepate, it may be modified for cither a hybrid or completely online class with
approval by the dean, but without further institutional review. CUH anticipates continued
expansion of its online curriculum. ff is recommended Chaminade continue to develop
policies and procedures to ensure that content and quality standards are maintained
when traditional classroom-based conrses are transformed into online courses.

The distance education assessment process led to the adoption of a single course
platform, first WebCT and, later, eCollege, to alleviate students’ frustration with having
to learn more than one delivery system. eCollege was adopted in 2008 because 1t
provided more support for the faculty and reduced the learning curve for faculty wanting
to learn to teach an on-line course. Since the distance education program has grown and
now offers over 100 undergraduate and graduate courses with about 1200 enrollments in

every ten-weck session, an extensive online course review process is in place. The deans
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and directors of various programs cerlify that the online course meets CUH standards,
and the director of educational technology ceriifies the technical competency of the
online instructors. Full-time faculty supervise the content of the courses, and adjunct
faculty teach a majority of the courses. Although the distance learning program is part of
the Adult Education Program, it is fully integrated into the core of the university and its
Mariamst educational values. Chaminade has seven baccalaureale and three graduale
programs that are fully online. Therc is a proposal for a fourth graduate program in the
WASC Substantive Change process. Day students, who ofien take online courses in their
junior or senior vear, are cxposed to the rich diversity of the adult education students
through the online discussion boards and group projects. Ounline students have access to
advising through the Adult Education Office and are provided access to library and
informatien resources,

Subsets of the WASC review team met with faculty and students at two off-site
facilities, Kaneche Marine Corps Base and Pearl Harbor Naval Base, where both online
and face-to-face courses are offered. The visits corroborated the CUH EER report that the
faculty felt their input was solicited and valued. The students also felt a connection to the
institution, primarily through the faculty, and were overwhelmingly positive about the
facully and their willingness to do everything possible to facilitate student learning. The
adjunct faculty at both off-site facilities expressed appreciation and positive comments
regarding their reiationship with CUHL. The faculty at one facility further commented that
their connection with CUH would be strengthened if they were provided recognition and
service, as are provided full-time Chaminade faculty, such as orientation programs,

having their photos and biographical information on the CUH website, and photocopying
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and other basic clerical support. £ is recommended that CUH continue fo infegrate part-
time and adjunct faculty inte academic units through orientation programs; placing
their photos and biographical informarion on the CUH web site to show their place in
the university; and providing basic administrative and clerical support to facilitate their
teaching. While distance leaming originated as a faculty 1nitiative, its continued growth
has been based upon careful planning by the mstitution.

SECTION III. MAJOR COMMENDATIONS,
RECOMMENDATIONS, AND SUMMARY

The primary purpose of the WASC visiting team was to determine how well the
institution 1s fulfilling 1ts own mission and goals, and hew well it is serving its students
and community. During the team’s Capacity and Preparatory Review 18 months ago, it
was very impressed with Chaminade University of Honolulu. During this Educational
Effectiveness Review, the team was once again impressed and congratulates the
Chaminade “chana on its continued progress toward achieving its mission, as a Marianist
institution, to provide students an education in a collaborative leamning environment that
prepares them for life, service and successful careers; encourages the development of
moral character and personal competencies; and strives to meet its commitment to build a
Just and peaceful society.

Commendations

The team is especially pleased to note that Chaminade has responded to the

recommendations made during the CPR. Among these, the team commends that:
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6.

Summary.

develop the Institutional Rescarch office at the University level both to bring
together data (i.e., so thal enrollment and other basic data are merged into a
single source) and improve the availability of critical data for tracking
purposes, and create resources to provide better support for program reviews
and assessment activities.
continue to integrate part-time and adjunct faculty into academic units by:
a. arcgular series of adjunct facuity orientation programs;
b. visibly showing their place in the university, such as by placing their
photos and biographical information on web sites;
c. providing them with the basic administrative and clerical support to
facilitate their effective teaching,
continue the formal program review process, including specialized
accreditation reviews and external reviews, as appropriate.
continue to support faculty grant and scholarship activity and nurture the
emerging interdisciplinary partnerships resulting from these activities.
link assessment results (i.e. program review recommendations) explicitly to

the budget process m meaningful ways.

The cwriculum and leaming objectives for degree programs are clearly defined,

clearly under the control of full-time faculty, and the subject of ongoing review and

collegial debate.

The team members had the privilege of meeting with scveral groups of students

and were uniformly impressed with thewr confidence, thetr ability to articulate the value
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general education learning outcomes are defined and are beginning to be
assessed and analyzed n annual assessment cvcles of each of the
compelencies.

formal program reviews have been designed with a standard information
template, including Faculty Senate reviews, although not all programs have
yet been reviewed.

the Growth and Development Plan (GDP) annual process has been clariiied,
and the process and criteria have been improved and secem to be used fairly in
the review of faculty members.

the clarification of research requirements for tenure and introduction of the
clinical faculty category have helped resolve issues related to the place of
research at Chaminade.

information technology has been strengthened.

enrollment has increased.

Recommendations. The team recommends that Chaminade University of Honolulu:

L

confinue to sustam assessment activitics and evaluation of leaming outcomes
at the course, program and institution levels, aligned to the University’s
INISSION.

maintain the integration of online and satellite programs as much as possible
in the life of the university, assuring that students in these programs receive
the full benefits and value of a Chaminade education.

continue to pursue specialized accreditation such as NCATE, as feasible.
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of their Chaminade education, and their loyalty to the institution. The students are
Chaminade’s best evidence of the quality of its programs.

Chaminade faculty are actively involved n discourse about the definition and
assessment of student learning. There was ample evidence of the high degree of
professionalism the faculty bring to their roles as teachers, mentors and advisors to their
students.

Faculty, staff and administrator support for student success is admirable.
Chaminade is fortunate to have a strong professional and administrative staff who support
the institution’s mission with enthusiasm and energy. The tcam is espectally impressed
with the high degree of collegiality we saw among the faculty, staff and administration.

The University continues to enjoy strong support from its community, its board of
regents, and many others who want to help it succeed. The receipt of more than 36
million in major pledges in the past year is evidence that this support continues.

In spite of turmoil in the national and global economy, the University has
maintained a steady financial course and seems to have suffered no sigmificant
disruptions, though it has taken prudent steps to conserve funds.

Chaminade has made a number of important transitions over the past few years,
including a change of leadership, yet it has maintained and strengthened its cohesion as a
community. The tcam sensed that everyone at Chaminade says, “I am from Chaminade”

with great pride.
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DISTANCE EDUCATION SUMMARY APPENDIX A
{Summary form for dislance education evaluators. A completed copy of this form should be appended to
the team report. Evidence based on the information collected may be integrated mto the body of the team

report as appropriate. ]

Institution: Chaminade University of Honolulu (CUH) B

‘Team Mcimber(s)/ Reviewer(s); Helen Whippyv; Cathie Atkins

Dates distance education malterials were viewed:  10/20/2009 to 3/19/2010 B

Viewed 1o conjunction with (check all that apply):
d CPR
O X EER
O Special Visit
O Substantive Change review
U Other (please explain):

Context—For example, number of programs offered via distance education, degree
levels offered via distance education, FTE enrollment, faculty numbers and composition;
average class size:

Twelve Adult Education Online Programs (AEOP) were offered, including eight BA
degree and four associates degree programs. The faculty 1s composed of approximately
150 mostly adjunct faculty, the approximate equivalent of 50 FTE. The average class
size 1s twelve students.

Description of distance education interactions— What was viewcd, description of
formats, other details to help describe nature and context of the review:

Enrollment data, course syllabi, class schedules, physical space, and technology
infrastructure were reviewed, and (wo online courses, in communications and
psychology, were viewed. Faculty and students were interviewed.

Other materials reviewed or persons interviewed concerning distance education—
Prior to visit, on-site, or after the visit:

The following individuals and groups were interviewed: faculty of behavioral sciences,
biology, education, finance and psychology; deans of education, humanities & fine arts,
natural sciences & mathematics; provost; assistant to the provost; directors of educational
technology, and early childhood and Montessori programs.

46



Suggested Lines of Inguiry: Please address
each of the following. Represcntafive CEFRs
are noted in cach cell below.,

Observations and Findings

Check
(X)
here if
folow-up
is nceded.

Quality of the Learning Infrastructure. s the learning
I platform and academic infrastructure of the site
conducive to the fostering of learnmg and dialogue
berween faculty and students? (CFRs 2.1,2.5,3.5)

Yes. The online information and online site support
arc substantial and conducive to learning. eCollege
provides ample support.

Student Support Services. What is the institation’s
capacity for providing adviscment, counseling, library,
computing services and other student services
appropriate to the modalities of delivery? (CFRs 2.13,
3.6)

Students mentioned that library scrvices were
excellent for off-site/distance cducation programs.
Students also praised and had positive comments of
the CLH program coordinatar/advisor.

’7

Connection of Faculty to the fnstiturion. In what ways
does the mstitution cnsure that distance learning faculty
are oriented, supported, and integrated appropriately
into the academic life of the institution? How arc
tfacully involved in curriculum development and
assessment of student learning? (CFRs 3.1, 3.2)

cCollege facilitates on-campus faculty’s move to
online (caching so that it 1s a “painless” process.
The dean and faculty meet at least semi-annually to
review the course syllabus and online and web-
hased workshop and rescurces.

—.

clationship of instinution’s goals for CPR/EER
Reviews to distance learning activities. In what ways,
if any, do the institution’s efforts to build capacity and
enhance educational effcctivencss through the
reaffirmation process on the home campus carey over
to distance leatning activities? (CFRs 4.1, 4.8)

All online courses must use the assessment tools of
the on-campus programs. Many online programs
have an advisor who is a full-time CUH faculty.

Context of distance learning to the broader institution.
How does the mstitution concerve of distance leaming
relative to its mission, other current and potential
remotce sites, and administrative structure? How is this
operationalized? (CFRs 1.2, 3.1, 3.8)

AEOQP is parl of the CUH mission of “access.”
Academic and student support are well-integrated
inte AEQOP. The sole AEOP administrator serves as
the first-ine of commumication and support on
tssues and concemns.

Educational Effectiveness Preparedness. How has the
mstitution organized itself to address student learning
and educational effectiveness for distance learners?
What are the quality and nature of institutional data
analysis systems, quality improvement systems and
systems to evaluate student icaming i distance
learning courses and programs? (CFRs 4.6, 4.7)

AEQP is organized with 1ts own marketing and
other requirements. However, academic and student
support are offered by on-campus services. The
psychology faculty’s study of equivalencies of
AFOP student learning outcomes (SLOs) showed
that they were sumular to on-campus tesults.
Appropriate systems of control are in place.
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Perification of Stuwdent Identity. What procedures does
the institution have in place to ¢nsure that the student
who registers m a distance education course o
program is the same student who participates m and
cormpletes the course or program and receives the
academic credit? Does the mstitution make clear in
writing that these processes protect student privacy and
nolify students at the time of registration or enrollment
of any projected additional costs associated with the
verification procedures? (CFRs 1.7, 1.8}

Final cxam is proctorcd at same site, so student
identity is verificd. Class sizes arc kept small
FERPA rights are provided onling, and students are
briefed on their FERPA rights.

Additional Findings, Observations or Comments. Please provide any other
information that you believe is pertinent to note. Also, if any of the boxes above are

checked, elaborate here. Finally, please include any recommendations yvou might have for

subscquent team members/reviewers concering distance education courses and

programs.
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OFF-CAMPUS SITE SUMMARY APPENDIX B

[Summary form for off-campus site reviewers. A compleled copy of this form for each off-
campus site visited should be appended 1o the team report. Evidence based on the information
collected may be integrated into the body of the team report as appropriate. |

l.

2.

L

INSTITUTION: Chaminade University of Honclulu {CUH)

SITE LOCATION {include physical address):
Kaneohe Marine Corps Base-Hawaii (KMBH)
Kaneohe, Hawall

TEAM MEMBER(S)REVIEWER(S): Dr. Helen Whippy

CONTEXT (for example, number of programs offered at site, degree levels offered at
site, FTE enrollment, faculty numbers and composition}

By Memorandum of Understanding (MOU) between KMCB and CUH, four degree
programs were available in cniminal justice; historical and political studies; psychology;
and general education-associates degree. Approximately 12 faculty members teach at any
ong time. The student enrollment was 396 FTE.

DATE VISITED and LENGTH OF VISIT:
MARCH 17, 2010; 1:15 p.m. to 4:00 p.m. or 2 howrs 45 minutes.
VISITED IN CONJUNCTION WITH (check all that apply):
CPR
X EER
Special Visit

Substantive Change review
Other (please explain)

OO o o QO

DESCRIPTION OF ON SITE INTERACTIONS (with whom did reviewers speak, in
what contexts?):

Team member/reviewer: A) interviewed: Maggie Baier, AEOP Assistant Director;
Candice Kaopuiki, Chaminade KMCB Academic Coordmator; Loretta Cornett-Huff,
KMCB Education Officer; B) met for one hour with 3 adjunct faculty and 40 minutes
with 3 students (most of the other students were unable to meet dus to jobs); C) reviewed
the physical site, including the classrooms and worksite.

OTHER MATERIALS REVIEWED (prior to visit, on-site, or after the visity:
The team member/reviewer was briefed with a powerpoint presentation by the Joint
Education Center staff. The team member/reviewer reviewed the course schedule; set of

enrollment data; course syllabi for psychology and communications; packet of student
information re admissions and student support; and calendar of activities.
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Suggested Lines of Inquiry: Please address
cach of the following. Representative CFRs
are noted in each cell below.

Observations and Findings

Check (X)
here if
follow-up
is needed,

Quality of the Learning Site. Is the physical

environment and academic infrastructure of the site
conducive to the fostering of learning and dialogue
berween faculty and students? (CFRs 2.1, 2.5, 3.3)

The physical facilitics were clean, air-conditioned
and conducive to learming. The classroom was
appropriately equipped with TV and DVD. A “good
facility.”

Studenr Suppors Services. Whal ts the site's
capacity for providing advisement, counseling,
library, computing services and other appropriate
student services? (CFRs 2.13.3.6)

Four advisors are staff of KMCB; 2 additional staff,
who serve as advisors, are statf members of CUH.
The students have online access to the CUH
Sullivan Family Library. The students expressed
appreciation that CUH financiaf aid staff were very
responsive in a timely manner, and, overall, were

| pleased and satisficd with the support services.

Connection of Students and Faculty to the
Institution. How visible and deep is the presence of
the home campus (or broader nstitution) at the off-
campus site? (CFR 2.10)

Elcven {11) ligher education institutions share the

KMCE site; CUH 15 one of 5 “anchor” schools and
is featured prominently in signage and promotional
materials.

Relationship of institution's goals for CPR/EER
Reviews to off-campus activities. In what ways, if
any, do the nstitution's efforts to build capacity
and enhance educational effectiveness through the
reaffirmation process on the home campus carry
over to activities at this site? {(CFRs 4.1, 4.8)

There is on-site support for faculty. Although only
pari-time faculty members tcach at KMCB, the
faculty feel comnected to CUH via the Chaminade
KMCB on-site acadermic coordinator and theuw
respective deans and department chairs. The adjunct
faculty knew their CUH full-tme faculty liaison and
felt able to call on their respective liaison at any
time they had questions and concerns.

Context of this site in the broader institution. How
does the institution concerve of this site relative ta
its mission, other current and potential remote sites,
and administrative structurc? How is this
operationalized? (CFRs 1.2, 3.1, 3.8)

A full-time Haison/advisor provides assistance with
the paperwork. The full-time faculty members in the
discipline provide oversight of the curriculum. The
respective deans evaluate the part-time faculiy.




Additional Findings, Observations or Comments, Please provide any other information
that you believe it 1s pertinent to note. Also, 1f any of the boxes above are checked,
elaborate here. Finally, please include any recommendations you might have for
subsequent team members/reviewers concerning this site.

As noted above, the adjunct faculty expressed appreciation and positive comments
regarding their relationship with CUH. However, they further commented that their
connection with CUH would be strengthened if they were provided recognition and
service, as are provided full-time Chaminade faculty. such as orientation programs,
having their photos and biographical information on the CUH website, and photocopying
and basic clerical support.
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OFE-CAMPUS SITE SUMMARY APPENDIX C

[Summary form for off-campus site reviewers. A completed copy of this form for each off-
campus site visited should be appended to the team report. Evidence based on the information
collecied may be integrated into the body of the team report as appropriate.]

1.

]

taa

INSTITUTION: CHAMINADE UNIVERSITY OF HONOLULU (CUH)
Adult Education Onbine Program (AEOP)

SITE LLOCATION (include physical address):

Pear! Harbor Submarine Base, Building 679, 2" Floor, Pear] Harbor, HI

TEAM MEMBER(S)/REVIEWER(S): Cathie Atkins; Lisa Lewis

CONTEXT (for example, number of programs offered at site, degree levels ofTered at
site, FTE enrollment, faculty numbers and compaosition)

As part of the CUH AEQP, degrees offered at this site are the associates degree in
criminal justice and liberal arts. Baccalaureale degrees are offered mn criminal justice,
historical and political studies, psycholegy, and social studies. At all bases on Oahu,
Chaminade offers associates degrees in criminal justice, liberal arts, early childhood
education, secondary education, and social studies. The approximately 200 students
served at this sile were enrolled in both online and face-to-face courses. Adjunct faculty
who teach at this site are hired through on-campus academic departments. An onsite
program coordinator provides admissions, registration and advising services to the
students. The program coordinator also assists students with book purchases and book
buyback.

DATE VISITED and LENGTH OF VISIT: March 17, 2010 for approximately 3 hours.

VISITED IN CONJUNCTION WITH (check all that apply):

o CPR

o X EER

o Special Visit

¢ Substantive Change review
o Other (please explain)

DESCRIPTION OF ON SITE INTERACTIONS (with whont did reviewers speak, in
what contexts?):

A} The CUH Director of AEOP and the on-site Program Coordinator met with the team
and provided a briefing on the program offerings, CUH relationship with the U.S. Navy,
student body, faculty, and on-site services provided 10 students. B) The team met with
the Director of the Navy College who reviewed the relationship between CUH and the
U.S. Navy, perspectives on this program, and how students are served. C) The team met
with five adjunct faculty members of English, business, education and criminal justice
who taught both online and face-to-face courses; most indicated a long-term relationship
with CUIL. Aspects of the program reviewed with them by the team included their
mteractions with the CUH main campus, evaluation, educational effectiveness review,
perception of student body, and teaching methods. D) The team also met with 7 students
studying business, carly childhood development, psychology, and criminal justice. The
students were seeking either associates or bachelor degrees and had attended online,
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hybrid and face-to-face courses. The students shared their experiences, including
expectations, faculty performance, and access to services.
. OTHER MATERIALS REVIEWED (prior to visit, on-site, or after the visit):

|

Suggested Lines of Inquiry: Please address
cach of the following. Representative CFRS
are noted in each cell below.

Observations and Findings

Check (X)
here if
follow-up

| is necded.

Quality of the Learning Site. 1s the physical

environment and academic infrastructure of the site
conductve 1o the fostering of learning and dialogue
between faculty and students? (CFRs 2.1, 2.5, 3.9)

The program office provided a good place for
student services. The classroom space 1s mamtained
by (he MNavy and 15 adequatc. CUH maintains a
computer lab. The students also use eCollege for
online programs, and it serves as an effective
learning platform.

Student Support Services. What is the site's
capactty for providing advisement, counsehng,
library, computing services and other appropriate
student services? (CFRs 2.13, 3.6)

The students reported that the suppert services CH
provided were outstanding. The ensite program
cocrdinator provides needed services, advising and
hatson work with the main campus when needed.
Students bring probicms to the AEQP director; the
director and the main campus Office of Student Life
provide support as nceded. The Navy also provides
siupport services through Navy College. Students are
counseled prior to applying to CUH. Stadents have
access to the CUH onlineg library and on campus
Sullivan Family Library, as well as the Hickam Air
Force Library on the base.

Connection of Students and Faculty to the
Instiretion. How visible and deep is the presence of
the home campus (or broader institution} at the off-
campus site? (CFR 2.10)

CUH, regarded as an “anchor”™ school with a visible
presence at Pearl Harbor, has been at the base since
the 197(s and is connected to the CUH campus in
important wayvs. The degrec programs must meet the
same standards as those of the main campus. Course
syllabi are developed and approved by CUH
departments, who hire the adjunct faculty.
Conmnections with the main campus are maintained
by the faculty via online meetings, email
correspondence  and  semi-annual  face-to-face
meetings o which all adjunct faculty are invited.
The faculty reported fceling that their input was
solicited and wvalued (though some reported an
inabifity to participatc fully because of other full-
time job responsibilities). The students reported a
connection to the institufion primarily through the
faculty, and their universal sensc was thal most
faculty were willing to do everything they could to
facilitate student learming. The students experienced
the Marianist values reflected in the *tcaching
cthics” of the faculty and in the way some of the
assignments helped them consider how they could
provide bencfil 1o a commumty.
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Relationship of institution’s goals for CPR/EER
Reviews to off-campus activities. In what ways, 1t
any, do the mstitution's efforts 1o build capacity
and enhance educational cffectiveness through the
reaffirmation process on the home campus carty
over to activities at this site? (CFRs 4.1, 4.8)

It was clear in mectings with the departments that
they were responsible for the courses laught by
adjunct faculty in online and AEQP programs and
that they were included in assessment processes.
Similarly, the faculty reported feeling connected to
the maim campus and that they were required to
follow template syflabus standards and program
learming  oulcomes. At the same tfime, they
appreciated the sense of academic [recdom they
were provided to develop their own pedagogy and
relatjionships with the students.

Context of this site In the broader institution. How
daes the institution concelve of this site relative to

and administrative structure? How is this
operattonalized? (CFRs 1.2, 3.1, 3.8}

its mission, other current and potential remeote sites,

The program has been operating for over 30 years
and is well incorporated into CUH. There arc
sinilarities in the student body, and these programs
provide access to many underserved students. For
example, one student reported that she was the [rst
in her farmly to atfend college, similar to many of
the CUH day students. Clearly, students at this site
are a very different population from CUH’s day
students and come with their own sct of learning
challenges, yet the outreach to this community of
learners is i line with Marlanist educational values, |
particularly the commitment to provide educational
access to a diverse population of students. It was
clear that the adjunct faculty have a decp
appreciation of the diversily of student backgrounds
and are able to capitalize on that diversity lo provide
a very rich learning environment,

Educational Effeciiveness Preparedness. How has
the institution organized itself to address student
learning and educational effectivencss at this site?
What are the quality and nature of  institutional
data analysis systems, quality improvement
systems and systems to evaluate student leamning at
this site? (CFRs 4.6,4.7)

The CUH on-campus departments are responsible
for review and asscssment of the programs offered
at this site, which are subject to the same review as
those taupht on the main campus. The degrecs
awarded are the same as those eamned by CUH day
students. The online courses taught by the adjunct
faculty often include several day students. An
cxample of how the “institution  organized itsclf to
address  student  learning and  educational
cffectivencss at the off-campus sites” camc up
durmg the in-depth program review mecting with
the psychology faculty. In that meeting, the team
learned that there is a laison faculty member who
works with the off-site adjunct faculty. The liaison
cited an example of how the student learning data in
a psychelogy capstone course offered off-site did
not meet critical leaming objective expectations.
This lapse led to a process that resulied in changes
in the mstructor’s approach to teaching the course.
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Additional Findings, Observations or Comments. Please provide any other
information that you believe it is pertinent to note. Also, if any of the boxes above
are checked, elaborate here. Finally, please include any recommendations you might
have for subscquent team members/revicwers concerning this site.

In general the team felt that the visit to this off-site campus provided a clearer
perspective on how CUH separates and integrates therr Day On-Campus Students and
their Adult Evening and Online Programs. The team felt positive about how the
mission of CUH incorporates and responds to the lcarning necds of two uniquely
difterent populations of students.

55



56



